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INTRODUCTION TO PARTICIPANTS (continued)

is Chief of the Market Disputes
Resolution Division in the FCC's Enforcement Bureau. He
previously served as a staff attorney, Deputy Chief and
Acting Chief of the Common Carrier Bureau Enforcement
Division, and as Counsel to the Chief of the Common
Carrier Bureau. He also has practiced law with a
Washington, DC firm.

is Chief, Telecommunications
Consumers Division, in the FCC's Enforcement Bureau.
She previously was Chief of the Enforcement and
Consumer Information Division in the Wireless
Telecommunications Bureau and an attorney in the
Formal Complaints Branch of the Common Carrier
Bureau's Enforcement Division. Ms. Seidel also worked
for ten years at Bell Atlantic.

is Chief of the FCC's Enforcement
Bureau. Prior to creation of the bureau, he served as
Deputy General Counsel of the FCC for five years, and as
Assistant General Counsel for Administrative Law.
Mr. Solomon also practiced communications law at the
law firm of Crowell & Moring in Washington, DC and
worked for Representative Paul Simon.

REGISTRATION FORM

is Senior Advisor at Wallman
Strategic Consulting, LLC. Prior to joining WSC in January
1999, he was Deputy Chief and Acting Chief of the FCC's
Common Carrier Bureau Enforcement Division. Mr.
Spangler also served as Deputy Chief of the bureau’s
Hearing Division and as Chief of the Legal Branch in the
Accounting and Audits Division.

is a senior attorney at BellSouth
Corporation in Atlanta, GA, where he supervises
BellSouth’s wireline FCC matters, including complaint
cases and all appellate litigation. Mr. Sutherland has been
employed as in-house counsel by BellSouth and predeces-
sor companies since 1974, and has actively practiced
before the FCC since 1986.

is Chief Executive Officer of
Wallman Strategic Consulting, LLC in Washington, DC.
Prior to forming that firm, she was Deputy Assistant to
the President for Economic Policy, and Counselor and
Chief of Staff of the National Economic Counsel, at the
White House. Ms. Wallman has served as Chief of the
FCC's Common Carrier Bureau and Deputy Chief
of the Cable Services Bureau. Before entering
government service, Ms. Wallman was a
partner at Arnold & Porter.
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Attendance is $275/person (includes lunch). Please make your check payable to: Wallman Strategic Consulting.
Mail your check and registration form to: Wallman Strategic Consulting, 555 12th St. NW, Suite 321,
Washington, DC 20004. For further information, call Robert W. Spangler at 202-347-4964 or 1-888-409-9028.



GABRIELA DEANDA
Licensed Massage Therapist

1633 Q St. N.W., Suite 200
Washington, DC 20009
202-744-6863

Metro accessible.
Gift certificates available.

Therapeutic
Massage




Therapeutic Massage

People seek massage for a wide variety of
reasons — relaxation, stress reduction, relief
from aches and pains. Whatever your reasons,
I am committed to helping achieve your goal.

According to research studies, massage reduces
heart rate, lowers blood pressure, increases
blood circulation, relaxes muscles and improves
range of motion. People who have arthritis,
asthma, carpal tunnel syndrome, circulatory
problems, headaches, insomnia, and sports
injuries have reported that therapeutic massage
has lessened or relieved many of their
symptoms.

A therapeutic massage works by addressing
your whole body. The most effective massage
works with the body’s natural responses. The
more you are able to relax and “let go” the
better your body is able to receive the benefits
of the work. Pressure applied to a flexed muscle
will not be as effective as on a muscle that is
relaxed. Massage on healthy tissue feels good.
However, massage used to address a tight or
sore muscle may at first cause some discomfort
which usually subsides once the tissue warms
up. We will work together to establish an
acceptable threshold for you. If you experience
any discomfort or any distraction, please let me
know so I may remedy the situation

On the day of your appointment, I ask that
you arrive 10—15 minutes early so that we can
discuss your general health history, areas of
discomfort and goals for the session.
Afterwards, I will step out of the room so that
you may undress in privacy, get comfortable on
the table draping yourself with the sheet and
begin to relax. As I work, I will establish
boundaries by undraping only the body part
that will be massaged.

After your massage, you may feel energized,
taller and lighter. Alternately, you may feel
extremely sleepy and light headed. Everyone
responds differently and the after-effects may
change from session to session. Whatever your
response, give yourself a moment to reorient.
Then when getting up roll on to your side and
slowly push yourself upright with both hands
raising your head last.

I recommend that you drink plenty of water
after your session because of fluid shifts that
can occur during massage.

Please note that massage is not a substitute for
medical care or physical therapy associated with
injury. There are some instances when massage
is not appropriate. Please consult your physician
before initiating a massage appointment.



team members only. Information will not
be shared with others—not with schools,
parents, or anyone else. Information about
your child will be combined with infor-
mation about other children. No informa-
tion on individual students will ever

be reported. No student names will ever
be published.

What if my child does not
participate in an after-school
program?

Your child is still important for this study.
The study will look both at children who
go to after-school programs and children

who do not. This will help us learn how

after-school programs may affect

different children.

Who is conducting the study?

The U.S. Department of Education is spon-
soring the study, along with the Charles
Stewart Mott Foundation. The study is
being conducted by Mathematica Policy
Research, Inc., of Princeton, New Jersey.
Mathematica has completed many educa-
tion studies over the past 30 years.
Administrators in your child’s school dis-

trict have given their approval for the study.

If you would like to know more about
the study, please call Mathematica
toll-free at (888) 535-0283.

MATHEMATICA

Policy Research, Inc.

PO Box 2393
Princeton, NJ 08543-2393

www.mathematica-mpr.com

The National
Evaluation of the
21st Century
Community Learning
Centers Program

Mathematica Policy Research, Inc.
U.S. Department of Education
Charles Stewart Mott Foundation



What are 21st Century
Community Learning Centers?

They are programs set up at schools to
enhance children’s learning and social devel-
opment outside of regular school hours.
Funded by the U.S. Department of Education,
programs can operate before or after school,

on weekends, and during the summer.

What is the study about? Why should
my child participate in the study?

This is an important study to help the U.S.
Department of Education, school districts,
and community groups improve after-school
programs. They want to learn more about the
programs to make them even better.

When will | know whether my child
has been selected for the study?

You will find out shortly after you apply to
the after-school program.

What will my child be asked to do?

Students in grades 3 to 7 will be asked to
complete a questionnaire three times over the
next two years (in the fall, the spring, and next
spring). Each questionnaire will take about

30 minutes to complete. Whenever possible,
the questionnaire will be filled out at school.

Students in kindergarten and up will also
be asked to take a reading test each time a
questionnaire is given. The reading test
generally takes 45 minutes.

Students may choose not to complete a ques-
tionnaire or test, but we hope they will partici-
pate in all parts of the study.

What will parents be asked to do?

Parents will be asked to complete a question-
naire two times over the next two years (this
spring and next spring). Each questionnaire
will take about 30 minutes to finish. The ques-
tionnaire will be mailed to you at home.

You will also be asked to complete a
mini-survey in the fall. The questionnaire will

The National Evaluation of the 21st Century Community Learning Centers Program

either be sent to you at home or will be
given to you along with the application to
the after-school program. It will take about
10 minutes to complete.

What information will the
study collect?

Questions will involve children’s after-school
activities, homework, school experiences,
family, out-of-school behaviors, and self-
perceptions. You and your child may skip
any questions you do not want to answer.

This spring and next spring, the study will
collect grades and attendance information
from the school. One of your child’s teachers
will also be surveyed. If your child partici-
pates in a 21st Century after-school program,
we will collect program attendance informa-

tion, too.

Will answers be kept private?

Yes, absolutely: All information collected for
the study is available to and used by study
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